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Background and Purpose. Service-learning projects present the opportunity
to combine academic skill practice and peer mentorship with meaningful community
service. Implicit learning outcomes include an enhanced understanding of social
responsibility and professional development—concepts difficult to teach in the class-
room. The purpose of this educational case report is to describe the development,
application, and outcomes of a service-learning project designed to facilitate peer
mentorship and the development of social responsibility.

Development of the Process. Widener University mandated that all pro-
grams offer student community service opportunities on Martin Luther King Day. In
response, the physical therapy program developed a plan to clean and screen
assistive and mobility devices and provide blood pressure screening at designated
community sites.

Application of the Process. All faculty and all members of the first-year and
third-year Doctor of Physical Therapy (DPT) classes participated. The students and a
faculty member traveled to designated community sites in teams. First-year students
were able to practice newly acquired skills under the supervision and peer mentor-
ship of third-year students.

Outcomes. Outcomes of the service-learning project were assessed through a
tally of services rendered, measurement of curricular goal achievement, a survey of
the community partners’ satisfaction with the event, and consideration of both
first-year and third-year DPT student reflection papers.

Discussion. The service-learning project was effective in meeting a community
need, enhancing community partner relationships, fostering student understandings
of social responsibility, and creating a valuable peer mentorship experience.
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Service learning (SL), a well-
established pedagogic approach
that combines academics with

meaningful service, has been shown
to foster skills in physical therapist stu-
dents beyond basic technique compe-
tencies. Professionalism, cultural com-
petency, enhanced communication
skills, and an enhanced understanding
of patient-centered care are all demon-
strated outcomes from SL projects
involving physical therapist stu-
dents.1–8 Black3 found that physical
therapist students conducting physical
activity sessions at a homeless shelter
demonstrated increased cultural com-
petence. Reynolds1 studied physical
therapist students as they collaborated
with community organizations dedi-
cated to serving disadvantaged popu-
lations and found that the students
grew in their communication skills,
their understanding of individual and
cultural differences, and their commit-
ment to social responsibility.

The SL literature calls for SL experi-
ences to exhibit specific behavioral
objectives for student achievement,
assessment of student learning, the
meeting of a community-defined
need, and a reflective compo-
nent.9–13 Village14 explored 6 physi-
cal therapist programs engaged in SL
and identified 4 essential qualities of
SL: (1) the importance of institu-
tional commitment, (2) authentic
collaborations between communi-
ties and institutions, (3) service activ-
ities that are meaningful to both
community and students, and (4) a
structured reflection component for
students. In SL, students are
expected to provide a direct commu-
nity service, and they also are
expected to consider the context
and the positive impact they might
have on the communities they are
serving.10,13,14 Additional goals of SL
include the promotion of civic
responsibility, a sense of social jus-
tice, and the promotion of social
change.6,7,13–16 Effective SL program-
ming can benefit the educational

institution by increasing the number
of service opportunities, integrating
service into course work, creating
partnerships between the commu-
nity and the institution, and creating
sustainable programming.16

Mentorship sometimes is inherent in
SL and often is described as faculty
mentoring students in the experi-
ence,4,7 often by facilitating reflec-
tion.17 The literature has a few exam-
ples of students mentoring students
in SL experiences. In a study of phys-
ical therapist students serving in a
homeless clinic, a theme emerged
that identified the importance of the
more experienced physical therapist
students indirectly mentoring the
less experienced students.3 Wein-
reich18 wrote of an SL project where
graduate students mentored under-
graduate students as they partici-
pated in an outreach program for
older adults. Peer mentorship is
described in the health care litera-
ture as an important component of
high-quality patient care.19 Brooks
and Moriarty20 suggested that the
elements of peer mentorship are: (1)
a foundation of trust between the
mentor and mentee, (2) the inclu-
sion of objectives for evaluation, and
(3) reliance on both observation and
reflection.

Physical therapist education pro-
grams are challenged to provide
comprehensive education that goes
beyond skill competency to include
development of professionalism, as
noted in the American Physical Ther-
apy Association (APTA) Core Val-
ues21 and the Commission on
Accreditation for Physical Therapy
Education (CAPTE) criteria,22 to pro-
duce well-rounded, autonomous
physical therapist professionals. The
APTA core value of social responsi-
bility is defined as “the promotion of
a mutual trust between the profes-
sion and the larger public that neces-
sitates responding to societal needs
for health and wellness.”21 The pur-

pose of this educational case report
is to describe the development and
assessment of an annual SL experi-
ence that addresses skill compe-
tency, encourages development of
social responsibility,21 and meets
CAPTE requirements related to peer
assessment22 while simultaneously
meeting community partners’ needs.

Development of the
Process
Widener University adopted a cul-
ture of social responsibility and civic
engagement reflected in a new mis-
sion and vision that promotes the
benefits of SL and calls upon its
members to become engaged citi-
zens.23 A specific outcome of the
new mission led to the encourage-
ment of the faculty and staff of Wid-
ener University to embrace the leg-
acy of Dr Martin Luther King Jr
(MLK) and to contribute to the com-
munity during an annual Day of Ser-
vice. The city of Chester, Pennsylva-
nia, where Widener University is
located, has long had its own MLK
Day of Service. The day celebrates
the memory of the civil rights activist
and recognizes his connection to
Chester, where he attended theolog-
ical seminary. The faculty of the
Institute for Physical Therapy Educa-
tion (IPTE) desired to link the MLK
Day of Service to community needs
as well as to the educational needs
and service abilities of the Doctor of
Physical Therapy (DPT) students.
When a community social worker
from a local housing community
made a request of the university for
intervention on behalf of his tenants
who use mobility devices, the IPTE
faculty felt that they had found an
appropriate link.

An IPTE faculty representative met
with the community contact to
explore the potential match of the
community need with the services
that the physical therapy program
might provide within legal and ethi-
cal boundaries. By Pennsylvania state
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practice act, the students would not
be allowed to provide physical ther-
apy interventions. They agreed on an
event that would provide basic
assessment and cleaning of mobility
devices, identification of devices in
need of repair or replacement, and
blood pressure screenings. Those
individuals needing additional inter-
vention would be referred to the
social worker for follow-up services.
The program would meet the com-
munity need and was within the eth-
ical and legal purview of DPT stu-
dents serving under the supervision
of faculty. The faculty and commu-
nity partner identified 2 additional
housing units that also were inter-
ested in the service.

An SL experience was designed in
which third-year DPT students with
3 previous clinical experiences
would serve as mentors for the first-
year students. The first-year DPT stu-
dents had course work encompass-
ing blood pressure screenings and
mobility devices, but no formal clin-
ical experience. The SL experience
gave first-year DPT students an
opportunity to practice recently
learned skills and apply knowledge
in a realistic, community setting, and
it gave third-year DPT students a
chance to develop skills as clinical
supervisors and educators as they
supervised the first-year DPT stu-
dents. Curricular links occurred for
the first-year DPT students through a
clinical decision-making course and
for the third-year DPT students in a
lifestyles and disability course.

Each course required a 3- to 5-page
reflection paper to evaluate student
learning. The paper asked students
to “reflect on action”24,25 within the
community service activity. Guiding
questions for the first-year DPT stu-
dent reflection papers included:
“How did the experience of the
Mobility Clinic differ from your
experience in the laboratory?” and
“What did you learn from this expe-

rience that will help you in your goal
of becoming a physical therapist?”
Guiding questions for the third-year
DPT students included: “What were
the differences between this experi-
ence and your previous Mobility
Clinic experience as a first-year DPT
student?” and “What was it like to be
placed in a supervisory role?”

To facilitate peer mentorship, the
academic coordinator for clinical
education (ACCE) matched each
third-year DPT student with 1 or 2
first-year DPT students. The ACCE
met with the third-year DPT students
ahead of the event and explained the
expectations and objectives for the
third-year DPT students. With the
ACCE’s guidance, third-year DPT stu-
dents collaboratively developed skill-
based behavioral objectives for the
first-year DPT students. These objec-
tives related to the skills learned in
the first semester of the program that
could be used in the Mobility Clinic.
Prior to the event, the third-year DPT
supervisors met with their first-year
DPT students to explain the objec-
tives they developed and address any
concerns or questions.

Application of the Process
The first MLK Day of Service Mobility
Clinic took place on the Martin
Luther King Day holiday in 2003. A
team consisting of a licensed physi-
cal therapy faculty member, third-
year DPT students, and first-year DPT
students went out to 3 housing com-
munities equipped with kits of clean-
ing supplies, replacement tips, tools
for equipment repair, blood pressure
cuffs, and stethoscopes. The first-
year DPT students performed the
tasks under the mentorship of the
third-year DPT students. The
licensed faculty supervisor ensured
that all skills and interactions were
performed safely and appropriately
and that course objectives were met.
The teams served 42 community
members. The students, faculty
members, community partners, and

community members served
described the event as meaningful
and worthwhile. They decided to
make the experience an annual
event and worked collaboratively to
identify other community partners
that might like to participate in the
next MLK Day of Service Mobility
Clinic.

A faculty member was appointed to
coordinate and advance the SL expe-
rience. The faculty coordinator has a
special interest in community
engagement and the fostering of
social responsibility. The position
requires membership on the pro-
gram’s Community Engagement
Committee and counts as faculty
service.

The faculty coordinator imple-
mented a procedure for planning of
the annual event. She contacts the
community partners to determine
whether they would like to partici-
pate again and pursues potential
new partners. Student coordinators
stock a supply kit for each site that
includes cleaning products and
replacement parts for assistive
devices. Designated student coordi-
nators inventory each supply kit, and
all needed supplies are ordered and
replaced by the end of the fall semes-
ter. The faculty coordinator, with
student coordinators’ help, creates
and delivers marketing information
to the participating community part-
ners in early January. The marketing
material is supplied in a variety of
forms so that the community part-
ners may advertise in the manner
most effective for their community.
Materials were most recently trans-
lated into Spanish in an attempt to
attract Spanish-speaking community
members. Services advertised
include blood pressure screenings
and cleaning and screening of assis-
tive devices such as wheelchairs,
walkers, crutches, and scooters. In
early January, the ACCE assigns third-
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year peer mentors to first-year stu-
dents as previously described.

The number of community partners
has grown from 3 to 11 in the last 9
years. An increase in the number of
sites was needed with increasing
class size and was facilitated by
growing community partnerships.
Sites now include senior centers,
low-income housing facilities,
church ministries, and homeless
shelters. Nearly all community part-
ners participate each year. The event
also has grown to include 2 potential
days of service, the actual MLK holi-
day or the Friday before, depending
upon the site’s preference. Some
sites are closed on the holiday and
are better served on a day they are
open. Positive relationships with
community partners have developed
so that they now anticipate and col-
laborate on the organization of the
event and provide feedback for
improvement at the conclusion of
the event.

The assessment of outcomes in SL is
modeled and discussed in the SL lit-
erature.1–8,26–31 Community out-
comes are most commonly obtained
through surveys consisting of both
Likert-type questions and several
open-ended questions. Surveys are
thought to be most considerate of
the community partner’s time and
yet sufficient for assessing the com-
munity partner’s experience.7,17 Sur-
vey instruments are not found to be
as effective in measuring student out-
comes.2,17,26,31 Instead, analysis of
student reflections best capture
implicit and explicit student
learning.1,3,6–12,14,17,30,32

Based on outcome measure practices
in the SL literature, the MLK Day of
Service outcomes have been mea-
sured in 4 ways: (1) a statistical
account of the services rendered, (2)
the measurement of student curricu-
lar objective achievement, (3) a sur-
vey of community partners, and (4)

consideration of student reflection
papers. The statistical account of ser-
vices rendered was obtained though
a tally sheet kept at each site. The
achievement of student objectives
was determined by faculty and peer
supervisors on site and in the class-
room. Community outcomes were
measured by a 2-page survey incor-
porating Likert scale responses and
open-ended responses (Appendix 1).
This survey was intended to assist
with program analysis and refine-
ment. As such, it was not tested for
validity or reliability in advance of
administration. The survey question-
naire was distributed to the commu-
nity partner and collected at each
site immediately after the event. The
survey responses were summarized
by one of the authors (K.M.P.). Stu-
dent reflection papers were used to
inform student outcomes after
receiving institutional review board
approval from Widener University.
Three of the authors (J.B.L., S.L.C.,
and R.L.D.) reviewed the first- and
third-year DPT student reflection
papers and independently identified
student reflection excerpts that
spoke to social responsibility and
peer mentorship. The 3 authors
came to consensus on quotes repre-
sentative of social responsibility and
peer mentorship. Social responsibil-
ity and peer mentorship were cho-
sen to better identify the extent to
which the SL experience meets the
original faculty goals for the project.
A fourth reader (K.M.P.), who was
not involved in the content analysis
yet a participant in the event,
reviewed and corroborated findings
to affirm or refute the selections of
the other 3 authors.

Outcomes
Event Outcomes: Statistical
Account of Services Rendered
A total of 231 community members
were served across 11 sites in Ches-
ter, Pennsylvania. Forty-four assistive
devices were screened and cleaned.
Assistive devices included canes,

walkers, rollators, wheelchairs, and
scooters. Community members
ranged in age from 9 to 92 years.
Nine faculty members, 35 third-year
DPT students, and 43 first-year DPT
students participated in the 2011 ser-
vice day.

Community Outcomes: Survey
Of the 11 community partners sur-
veyed, 10 returned survey question-
naires on the day of the 2011 MLK
service event. The Likert scale ques-
tions explored communication with
the community partner, usefulness
of marketing materials, the students’
professionalism, and usefulness of
the event to the community part-
ner’s client population. The
responses to the Likert-type survey
questions demonstrated that the
communication was appropriate, the
students were professional, and the
event was useful to the community
partner. The only comments, which
were directed toward the marketing
materials, requested us to increase
the amount of marketing, to clearly
define what would occur at the
event, and to describe the exact loca-
tion within the community site. Two
questions (2 and 4) were purpose-
fully worded in the negative to cap-
ture whether the community partner
was simply circling “strongly agree”
or “agree” because they felt this was
our desired response. These
responses were coded in the reverse
for these questions to reflect the
meaning of the response (Tab. 1).
The open-ended questions and com-
ments in the Likert scale portion of
the survey revealed responses
related to community interaction,
the services provided, suggestions to
improve the event, student behavior,
and the community partner’s per-
spective on the event (Tab. 2).

Student Outcomes: Achievement
of Student Curricular Objectives
The ACCE and faculty coordinator
wrote the third-year DPT student
objectives (Appendix 2). The first
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objective was achieved, as third-year
DPT students developed 3 learning
objectives for the first-year DPT stu-
dents with the ACCE’s guidance by
the end of the designated class. The
other third-year objectives related to
the actual MLK Day of Service event
and the reflection papers that fol-
lowed. The faculty supervisors at
each site evaluated the objectives
related to the event. The third-year
DPT students were observed provid-
ing individualized and appropriate
feedback to the first-year DPT stu-
dents. For example, third-year stu-
dents were seen explaining to first-
year students what a particular blood
pressure reading meant and instruct-
ing them to consider differing levels

of health literacy in their instruc-
tions. All third-year students submit-
ted their reflection papers, meeting
the final objective.

First-year DPT student objectives
were related to the actual MLK Day
of Service event and were written by
third-year DPT students. The first
objective was “during MLK Day, first-
year students will actively communi-
cate with patients in a professional
manner independently.” Supervising
faculty noted that many first-year
DPT students had initial challenges
with engaging the community mem-
bers at the sites. Third-year DPT stu-
dents modeled comfort with com-
munity interactions, and most first-

year DPT students were interacting
with community members by the
end of the 2-hour event. The second
objective related to skill in blood
pressure measures. All first-year DPT
students had successfully passed
faculty-administered blood pressure
competency checks with double-
headed stethoscopes prior to the
experience. Although students were
competent in assessing blood pres-
sure, many of them experienced
challenges due to various arm sizes,
multiple layers of clothing, and the
noise level at the community partner
sites. First-year DPT students demon-
strated competency in interpreting
blood pressure readings for clients,
as observed by faculty. The third

Table 1.
Frequencies and Percentages of Community Partner Survey Responses

Question
Strongly

Agree Agree
No

Opinion Disagree
Strongly
Disagree

Missing
Responses

Appropriate communication 7 (64%) 2 (18%) 0 0 0 2 (18%)

Usefulness of marketing materials 3 (27%) 3 (27%) 0 1 (9.5%) 1 (9.5%) 3 (27%)

Professionalism of students 9 (82%) 1 (9%) 0 0 0 1 (9%)

Usefulness of event 8 (73%) 2 (18%) 0 0 0 1 (9%)

Table 2.
Examples of Responses to Open-ended Questions

Category of Response Examples

Community interaction “Gives the residents a reason to come out of their apartments.”
“Gives residents a feeling of being special.”
“The social interaction is an added blessing.”

Services provided “Providing a needed community service to those who cannot get to the Widener University
physical therapy office.”

“Minor repairs and cleaning are helpful.”
“Meeting the needs (directly) concerning blood pressure. Many would make an appointment to

see a doctor.”
“Provides a service for our parishioners that otherwise would be difficult for them to obtain.

Excellent resource.”

Suggestions for improvement “Advertise more, continue to inform many people about event.”
“Do event more often.”
“Maybe serve light refreshments.”
“Include balance or fall screening as part of the program.”
“More publicity? A lot of people with wheelchairs, scooters, and canes had no knowledge of the

event.”

Student behavior “The students are friendly to the tenants.”
“Students were knowledgeable.”
“The PT [physical therapy] graduates all had good interpersonal skills and were extremely

professional.”

Community partner’s perspective “We are grateful for the time given to . . . the older adults.”
“Bolstered the relationship between Widener University [our facility] and the needy population.”
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objective related to skill in cleaning
and screening mobility devices.
Supervising faculty observed that
students were able to assess basic
mobility by the end of the session.
Again, faculty supervisors observed
third-year DPT students mentoring
first-year DPT students in this assess-
ment. Faculty supervisors noted that
the first-year DPT students were able
to adjust assistive devices effectively.
First-year DPT students were
observed to be tentative in this skill
at the beginning of the event, but
were making needed adjustments
without prompting by the end. The
fourth objective was met, as all first-
year DPT students submitted a reflec-
tion paper.

Student Outcomes: Reflection
Papers
The first- and third-year DPT student
reflection papers were explored for
comments and insights related to
social responsibility and peer men-
torship. Increased understanding of
social responsibility was evidenced
in both the first- and third-year DPT
student papers (Appendix 3). The
students reflected upon how they
had learned to appreciate the indi-
vidual and see beyond stereotypes.
Students noted how the experience
led them to be more sensitive to peo-
ple different from themselves, and a
number of students expressed inter-
est in doing similar projects both
while in school and later as a physi-
cal therapist. The reflections demon-
strated an appreciation for the
importance of patient advocacy and
social responsibility, and a desire to
continue with community service in
the future.

The student papers contained reflec-
tions on the peer mentorship expe-
rience (Appendix 4). The first-year
DPT students expressed great appre-
ciation for the knowledge and teach-
ing of the third-year DPT students.
The third-year DPT students
reflected upon the challenges and

rewards of the peer mentor role.
Many acknowledged difficulty sup-
pressing the impulse to jump in and
perform the activity rather than
guide the first-year DPT student in
carrying out the procedure. The
writings reflected an attention to
learning style differences and super-
vision preferences. They spoke of
asking their mentee what they
would prefer but also indicated that
their comments mirrored their per-
sonal preferences.

Discussion
Outcomes assessment demonstrates
that the MLK Day of Service Mobility
Clinic fosters the core value21 of
social responsibility in both the first-
and third-year DPT students. For
many of the first-year DPT students,
this was their first experience inter-
acting with the Chester community.
The setting may be overwhelming
for a novice health care student
because members of the community
may present medically complex his-
tories, health literacy challenges, and
cultural and language differences.
The novice health care student may
have had limited contact with under-
served populations.33 Romani and
Holbert6 described an SL health and
wellness project where students
reported an increased confidence
and sense of empowerment to par-
ticipate in similar projects in the
future. Gupta depicted an SL project
where students worked with fami-
lies in a homeless shelter and found
that the experience “inspired stu-
dents to continue to work for social
justice as engaged citizens in their
community.”15(p55) Student out-
comes from other documented SL
experiences include enhanced
understanding of social responsibil-
ity, health literacy challenges, and
the social determinants of
health.1,4,7,15

The SL experience was effective in
meeting the CAPTE criteria to “par-
ticipate in peer assessment activi-

ties” (CC-5.13)22 and to “participate
in clinical education of students”
(CC-5.15).22 Supervising faculty
members observed third-year stu-
dents providing feedback, mentor-
ship, and instruction to first-year stu-
dents, and both faculty members and
third-year students observed first-
year students utilizing clinical skills
such as assessing vital signs and fit-
ting assistive devices. Both first- and
third-year DPT student writing
reflected appreciation for and value
of the peer mentorship experience.
Peer mentorship in SL projects pro-
vide students with an opportunity to
become engaged in community and
social issues with the support of
more experienced students.3,18,33,34

Sims-Giddens et al33 described a
peer-mentorship experience in
which advanced nursing students
provided mentorship to novice nurs-
ing students to implement a commu-
nity health project. The third-year
DPT students modeled effective
interactions with the community cli-
ents, enabling first-year DPT students
to be less guarded with community
members throughout the event. Peer
mentors have an opportunity to
review material and skills previously
learned and to interact with faculty
and other students outside of class
and garner their respect, and they
experience the positive effects of
helping others. Mentees gain an
increasing comfort level with both
their skills and their interactions with
clients with the support of peers who
had similar experiences.35

The outcomes assessment focused
specifically on the core value of
social responsibility and the CAPTE
requirement of peer mentorship.
Both of these elements were faculty-
defined goals of the experience.
Development of additional core val-
ues is likely present, but investiga-
tion and analysis of these core values
are beyond the scope of this partic-
ular case report. Future research
might look at the presence of addi-
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tional core value development
because of participation in the MLK
Day of Service. This research could
be done through changing the focus
of the reflection papers. Future
research might include a qualitative
analysis of first-year DPT student
reflections and third-year DPT stu-
dent reflections for evidence of
growth and development of core val-
ues and clinical competency across
the 3-year curriculum.

Future research also should focus on
the peer mentorship experience.
Mentorship is described in the liter-
ature as an ongoing process that
requires a commitment of time and
effort.36 We could examine the role
of peer mentorship in ongoing com-
munity programming, which devel-
oped because of the positive interac-
tions between the students and
community partners at the MLK Day
of Service event, through more for-
mal evaluation. Inclusion of student
learners through a formal evaluation
process is described as critical to
uncover unexpected experiences, to
reflect on potential problems, and to
resolve any issues.20 Because the
mentorship experience is linked to
traits such as improved communica-
tion skills, initiative, and coopera-
tion,33 we could examine the inter-
actions of the student mentors with
their clinical instructors, other mem-
bers of the health care team, and
patients in their final rotation, which
occurs after the MLK Day of Service
event. Finally, we could perform
research as these students embark
on their careers to determine
whether they seek mentorship from
colleagues or pursue a mentorship
role as a clinical instructor, as both
relate to career advancement and
productivity.37

Another area of research would be to
investigate the role of the SL experi-
ence in student commitment to com-
munity health and the development
of social responsibility. Ongoing

study of students when they enter
the program, after their initial and
subsequent exposure to the Chester
community, and upon graduation
would uncover elements instrumen-
tal in the development of social
responsibility and would assist in
program evaluation.

In conclusion, the MLK Day of Ser-
vice Mobility Clinic provides an
example of a unique application of
an SL experience incorporating peer
mentorship within a project to
enhance clinical skills, foster social
responsibility, develop mentors, and
meet a community need. First-year
DPT students have an opportunity to
solidify newly acquired skills, prac-
tice interacting with real patients in
the community, and develop an
increased awareness of social
responsibility. Third-year DPT stu-
dents express greater appreciation
for patient advocacy and social jus-
tice and grow in their skills as a peer
mentor. The community partners
report strengthened relationships
and useful services for their clients.
The MLK Day of Service Mobility
Clinic is effective in meeting commu-
nity needs, fostering community rela-
tionships, fostering social responsi-
bility in students, and meeting the
CAPTE requirement of peer
assessment.

Dr Lattanzi, Dr Campbell, and Dr Dole pro-
vided concept/idea/project design and data
analysis. All authors provided writing. Dr Lat-
tanzi provided data collection. Dr Lattanzi
and Dr Palombaro provided project man-
agement. Dr Palombaro provided consulta-
tion (including review of manuscript before
submission).
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Appendix 1.
Martin Luther King Jr (MLK) Day of Service Mobility Clinic Community Assessment Forma

Site: __________________

Date: __________________

Thank you very much for your participation in our MLK Day of Service Mobility Clinic. We are most interested in
your opinion of the day. We will use any feedback and recommendations that you provide to improve upon the MLK
Day of Service Mobility Clinic. Please answer the following questions. Your feedback is very much appreciated!

1. The communication with the physical therapy program prior to the event was appropriate.

1 2 3 4 5

Strongly Disagree Disagree No Opinion Agree Strongly Agree

Comments welcome:

2. The marketing materials were not helpful in advertising the event.

1 2 3 4 5

Strongly Disagree Disagree No Opinion Agree Strongly Agree

How could they have been more helpful?

3. The students were professional and/or respectful in their interactions with me and/or the community members.

1 2 3 4 5

Strongly Disagree Disagree No Opinion Agree Strongly Agree

Comments welcome:

4. The MLK Day of Service Mobility Clinic was not helpful for my community members.

1 2 3 4 5

Strongly Disagree Disagree No Opinion Agree Strongly Agree

Open-ended questions:

1. Please identify the good things about the event.

2. Please tell us what was not so good about the event.

3. Please tell us what we could do to improve upon the event for the future.

4. Please feel free to make any additional comments.

a The MLK Day of Service Mobility Clinic Assessment Form may not be used or reproduced without written permission from the authors.
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Appendix 2.
Student Curricular Objectives

Objectives for Third-Year Doctor of Physical Therapy (DPT) Students

1. By the end of class, each group of third-year DPT students will develop 3 learning objectives for the first-year DPT
students.

2. During the Martin Luther King Jr (MLK) Mobility Clinic, each third-year DPT student will provide appropriate
feedback to a first-year DPT student.

3. During the MLK Mobility Clinic, each third-year DPT student will demonstrate appropriate supervision of the
first-year DPT student.

4. Upon completion of the MLK Mobility Clinic, each third-year DPT student will write a reflection paper on the
experience.

Objectives for First-Year DPT Students

1. During the MLK Mobility Clinic, first-year DPT students will actively communicate with patients in a professional
manner independently.

2. By the end of MLK Mobility Clinic, each first-year DPT student will be able to take vital signs accurately within
�5 mm Hg of those taken by the supervisor.

3. By the end of the MLK Mobility Clinic, each first-year DPT student will be able to accurately and effectively clean
and screen various mobility devices.

4. Upon completion of the MLK Mobility Clinic, each first-year DPT student will write a reflection paper on the
experience.
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Appendix 3.
Social Responsibility Student Reflection Samples

First-Year DPT Student Reflections

“This gave me the opportunity to discuss health information with patients with low health literacy, something that
I will be facing as a physical therapist for many years to come. . . . I realize medical illiteracy can be a barrier in
even well-educated clients.”

“I observed how attached individuals were to their assistive devices, in a way protective of them. It struck me that
these devices are the keys to their independence, and without these devices they would need help around the
clock to perform activities of daily living. This observation encouraged me to use some different tactics in
expressing respect and empathy when asking permission to clean and assess the devices.”

“I also learned that the most important part of physical therapy is not that you healed the world, but that you
helped one person improve daily activities or other small additions that could potentially lead to a better overall
life.”

“This experience also reminded me of my duty to make community service a part of my life. . . . Now I know that
I will try more to do community service . . . this is important to my goal of becoming a physical therapist because
it is the job of physical therapists to help others in need.”

Third-Year DPT Student Reflections

“I learned that it does not take anything more than character to make a difference in someone else’s life. Simply
taking the time to listen to someone can be as therapeutic as fixing their wheelchair, crutch, or cane.”

“Working with people in low-income housing is a different experience for me. I am not used to dealing with
individuals who are unable to afford the things that they need . . . it is quite an eye opener when going into
Chester. This project always makes me want to go out and help the community more and in different ways.”

“I would like to do more community service during the year. I do not think that one day is enough to make an
impact on anyone’s community.”

“I think that MLK Day is a great service that is being provided to the community of Chester. It is a good feeling
knowing that we are helping the underserved and underinsured members of Chester. The people we saw at
Chester Eastside Ministries were wonderful and very thankful for the services we were providing to them.”
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Appendix 4.
Peer Mentorship Student Reflection Samples

First-Year DPT Student Reflections

“Being paired with a PTIII [third-year Doctor of Physical Therapy student] was a real thrill since my knowledge
in the field is limited, compared to his knowledge. When working with patients, I quickly identified problems they
were having, but my PTIII partner could explain beyond my superficial explanation. When hearing him explain
complex answers, I was very impressed, and I automatically made it my goal to strive to be able to explain a
situation like he did.”

“I thought the PTIIIs did a very good job with giving us feedback and little tips that make the process of taking
vitals easier and run more smoothly. For example, even though I was not doing anything incorrectly, I was advised
to talk to the individual while I was taking off the blood pressure cuff or positioning myself to take vitals. This
makes the situation more comfortable and easygoing and will be a very important thing to carry into the
professional world.”

“Having a supervisor present also greatly prepares me for my future clinical rotations, where a similar situation will
occur. I think that having an older student as a supervisor for this process is extremely important and helpful.”

Third-Year DPT Student Reflections

“The most difficult aspect is overcoming the feeling that you need to have all the answers . . . it is important to
remember that, as a supervisor, it is perfectly acceptable to mix a little ‘taking’ amongst the ‘giving’. . . . This was
a valuable concept that I was able to take away from the day’s activities.”

“I got the chance to observe his interaction with an elderly population, and I immediately had suggestions what
would improve his plan of attack. I nearly made the mistake of jumping right in, but was careful and waited for
an appropriate time for him and me to speak.”

“I realized that I do hesitate to tell people they are incorrect or show them a different way of doing things. I try
to be polite and tell them to ‘try it this way’ or ‘I have found this technique to be easier.’ I have learned from my
past clinical instructors what approach works best for me and what approach does not work well with me.”

“I stood back so I could observe her technique and hear what she was saying to the patient. I did not want to be
over top of her and make her feel nervous, but I wanted her to know that I was there if she needed me. That is
the way I like my clinical instructors to supervise me, so I wanted to see what it was like from the supervisor’s
perspective.”

“I now have some experience in how to supervise someone and know what it is like to be responsible for another
person and his or her actions. Even though this experience was only for 2 hours, I feel as though I will be able
to look back on this experience and take it into another setting when working in a supervisory role.”

Service Learning and Students Mentoring Students

1524 f Physical Therapy Volume 91 Number 10 October 2011


