
A Profile of Faculty Development in Physical Therapy 
Education Programs - 
The pwpae of th$ st@ was to report on the status of faculty development in phys- 
ical therapy education programs. A smey  questionnaire was sent to the dtrectots of 
IlOphysual therapy programs nationwide. Analysis of responsesflorn respondents 
(n = 79; 72%) demonstrated I)  criteria used to alczluate faculty members were 
s imih among dz~erent institutions, 2) f e w  than half of the institutions haze a 
faculty deuelopmentplan (FDP), 3) the majmonty of those institutions that have an 
FDP s u p p e d  similar areas and activities to facilitate faculty development, and 
4) respondents used creative ways to support faculty deuelopment. 7he results 
appear to indicate that mat  physical therapy program do not buue a f m l i z e d  
program to asiirt faculty members in their deuelopment of skills in research, teach- 
ing, and service [Rothman J, Rinehart ME: A profile of faculty development in physi- 
cal therapy education programs. Phys Ther 70:310-313, 19901 

Key Words: Education: physical therapi34 faulty; Faculty; Physical therapy profes- 
sion, professional &ues. 

Physical therapy is a changing field. 
The transition of basic physical ther- 
apy education programs to the mas- 
ter's degree entry level has added to 
the shortage of doctorally prepared 
physical therapy faculty members as 
well as to changes in faculty expecta- 
tions. A formalized approach to faculty 
development is especially important 
to foster academic, institutional, and 
professional growth. Although the 
characteristics and activities of physi- 
cal therapy faculty members have 
been described previously,l.2 no study 
has examined or developed a profile 
of how physical therapy education 
programs are approaching faculty 
development. This fact is especially 

surprising because physical therapy 
faculty members are expected to be 
competent across a wide and diverse 
spectrum of activities. These activities 
include teaching; research; scholar- 
ship; maintenance of clinical skills and 
expertise; improvement of academic 
qualifications and pursuit of an 
advanced degree; and community, 
professional, and university service. 
Because diverse criteria are used to 
evaluate faculty members, institutions 
need to provide a faculty develop- 
ment plan (FDP) to promote faculty 
growth in an academic setting. This 
plan would allow faculty members to 
structure their time so that they can 
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meet the requirements of the 
institution. 

Faculty development is any program 
or activity that has as its goals 
enhancement of individual skills and 
abilities, clarification of values, and 
development of increased faculty 
motivation.3 E:aculty development pro- 
grams are those programs that help 
the faculty member more effectively 
fulfill his or her teaching, research, 
and service responsibilities. Of the 
estimated 2,600 accredited degree- 
granting institutions in the United 
States (two-year colleges, four-year 
colleges, and universities), approxi- 
mately 60% have faculty development 
programs and over 40% have depart- 
ments or individuals coordinating fac- 
ulty development activities on their 
campuses.4 Faculty development can- 
not be accomplished without cooper- 
ation of the individual faculty member 
and the in~titution.~ 

In a survey of allied health institu- 
tions, Manns and Vericella found that 
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54% indicated they had an on-campus 
person or department to assist in fac- 
ulty development.5 Little information, 
however, was provided relative to the 
specific allied health profession or the 
plan in place. Thomas-Edding ana- 
lyzed the needs of faculty members at 
McGill University's School of Physical 
and 0ccu;pational Therapy through 
the Berquist and Phillips Faculty 
Que~tionnaire.~ She found that faculty 
development was perceived as synon- 
ymous wi~:h fostering excellence in 
teaching. Assistance in improvement 
of instruct:ional skills was given the - 
highest priority. Scholarly research 
was viewed as an area of need, but 
was not a priority. A 1986 report by 
the American Physical Therapy Associ- 
ation stated that 57% of physical ther- 
apy faculty members were conducting 
individual or collaborative research.' 

The purpose of this study was to pro- 
vide a prc~file of FDPs in physical ther- 
apy education programs. This survey 
will help to describe how physical 
therapy faculty members are being 
supported by their institution in the 
pursuit of their own development and 
the criteria used to assess the effec- 
tiveness of this process. This informa- 
tion can be of benefit for developing 
departments as well as for established 
departments planning a faculty devel- 
opment program. To achieve this 
objective, a survey questionnaire was 
developed1 and sent to the directors of 
physical therapy education programs 
accredited by the APTA's Commission 
on Accreditation in Education (N = 

110) in the fall of 1988. 

Method 

A listing of accredited physical therapy 
education programs, including names 
of program directors, was obtained 
through the APTA's Department of 
Education. The number of accredited 
programs at the time of the survey 
was 110. 

The surve!r questionnaire is presented 
in the Appendix. The survey instru- 
ment was based on a literature 
review, inforn !ation obtained from a 
review of  he annual reports of the 
AITA's Department of Education, and 

- 
Table 1. Criteria Used to Evaluate Physical merapy Faculty Memben 

Crlterla 

Master's Degree 
Total Responses (%) Program 
(N = 79) (N = 13) 

Teaching 79 (1 00%) 

Professional presentations 77 (98%) 

Author of book 77 (98%) 

Article 76 (96%) 

Grant application 75 (94%) 

Grant approved 75 (94%) 

Chapter in book 

Professional activities 

University activities 

Clinical activities 

Research activities 

Administrative/special projects 

Designing a computer package 

Pursuit of advanced degree 

Seek outside funding 

interviews with physical therapy fac- 
ulty members and administrators. 
Although specific questions were 
asked in the survey instrument, 
respondents could provide comments 
and additional information. Responses 
were tabulated for the entire group of 
respondents as well as for the dfier- 
ence noted between baccalaureate 
programs and programs offering an 
entry-level master's degree. 

After a second mailing of the survey 
questionnaire, the total number of 
respondents was 79 (72%). Of institu- 
tions returning the survey question- 
naire, 53 (67%) were public institu- 
tions and 26 (33%) were private 
institutions. Sixty-six institutions 
(83%) had baccalaureate programs, 
and 13 (17%) had entry-level master's 
degree programs. 

Criteria Used to Evaluate 
Faculty Members 

The survey showed that both bacca- 
laureate and entry-level master's 
degree programs used similar criteria 

to evaluate faculty members for pro- 
motion or for annual review (Tab. 1). 
The major criteria used were those 
related to teaching and scholarship 
followed by those related to service 
and clinical activities. The most com- 
mon activities listed under scholarship 
included professional presentations 
(98%), publication of a book (98%), 
publication of an article (96%), and 
contributing one or more chapteris) 
for a book (96%). Submitting an 
application for a grant and receiving a 
grant were also cited as criteria for 
evaluation, but were not required by 
most departments. Slightly less 
emphasis was placed on other crite- 
ria, which included professional activi- 
ties (86%), university activities (83%), 
and clinical activities (73%). Some 
institutions also indicated that other 
activities such as the development of 
research activities (19%), administra- 
tive and special assignments (lo%), 
and pursuit of an advanced or doc- 
toral degree (13%) were used for 
faculty evaluation. These data are 
interesting because as many as 90% of 
the departments surveyed are part of 
a tenure system. It may also be of 
interest to note that only 18 institu- 
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Table 2. Status of Phsical Therapy Faculty Development Plans (FDPs) 

Area 

Total Master's Degree 
Responses Program 
(N = 79) (N = 13) 

Formalized FDP in place 

Areas addressed in FDP 

Research and scholarship 

Grantsmanship 

Teaching 

Clinical skills 

Professional activities 

University activities 

Continuing education 

Support provided for faculty development 

Financial support for continuing education 

Financial support for professional conferences 

Consultative support 

Computer or statistical support 

Teaching improvement skills 

Reduced teaching load 

"Seed money" and internal grants 

Sabbatical leave for research 

Clinical practice 

Mentorship/advisement 

tions (22%) required faculty members 
to apply for grants or to seek outside 
funding support. 

Status of Faculty 
Development Plans 

Table 2 shows that only 33 (41%) of 
the programs had a written, formal- 
ized departmental FDP. That means 
that only 22 (33%) of the baccalaure- 
ate programs have an FDP and only 
11 (85%) of the entry-level master's 
degree programs have an FDP. Of 
those programs with a written FDP, 
most provided support for faculty 
development primarily in the areas of 
research and scholarship (97%), 
teaching (93%), professional activities 
(90%), university activities (87%), and 
continuing education (87%). 

In the majority of programs, financial 
support was provided through the in- 
stitution for faculty members to attend 
continuing education programs (96%) 

and professional conferences (93%). 
Consultative support (62%), computer 
and statistical services (82%), and 
teaching improvement workshops 
(63%) were also provided. To encour- 
age research, some departments pro- 
vided "seed money" for research and 
internal grants (13%), reduced teach- 
ing loads for faculty members to con- 
duct research or special assignments 
(14%), gave sabbatical leave for 
research (4%), and secured consulta- 
tion with experts for research (4%). 

Discussion 

Although physical therapy education 
programs in this study used similar 
criteria to evaluate faculty members, 
only 41% of the respondents had a 
formalized FDP. This finding should 
be an area of concern because an 
FDP can assist faculty members in 
becoming more effective in perform- 
ing their job in the academic setting. 
Faculty members may be evaluated on 

their fulfillment of scholarly, teaching, 
and grantsmanship responsibilities, 
but there are a few organized plans to 
help faculty members achieve these 
goals or to foster growth in these 
areas. 

Results of this study also indicate that 
many institutions have demonstrated a 
commitment to faculty development by 
using creative means to foster faculty 
growth in teaching, research, and pro- 
fessional activities. For example, most 
programs provide financial support to 
faculty members for continuing educa- 
tion, for computer and consultative 
services, and for teaching-improvement 
skills. Further investigation and longi- 
tudinal studies will be necessary to 
determine the effects of the EDP on 
faculty retention, faculty research pro- 
ductivity, and promotion. 

If an FDP is not currently being used, 
Eisen7 suggests an analysis of the 
obstacles that must be overcome 
before the goals of the institution can 
be achieved. An analysis of forces and 
resources required to achieve these 
goals should also be completed. He 
adds that it is important to identify 
and implement strategies that utilize 
existing institutional strengths and to 
overcome institutional barriers. When 
formal I-DPs are used, educational 
programs will be able to coordinate 
efforts to determine the effectiveness 
of the FDP and its impact on faculty 
development and retention. 

Conclusions 

Although the institutions surveyed in 
this study used similar criteria to eval- 
uate faculty members, the majority of 
the institutions did not have a written 
EDP. Without an organized plan, fac- 
ulty members may have dificulty in 
successfully fulfilling their teaching, 
scholarly, and grantsmanship respon- 
sibilities. Many of the institutions did 
use creative ways to support and nur- 
ture faculty development. Additional 
research could expand on the results 
of this study and provide information 
on the relative importance of the FDP 
in promoting faculty retention and 
growth across a wide spectrum of 
activities. 
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Appendix. r;aculn, Development survey 

1. Which of the following criteria are used to evaluate faculty members on an annual basis? 
(check all those that apply) 
a. Teaching evaluations 
b. Scholarly activities (please list) 
c. Conimunity activities 
d. Clinical activities 
e. Other (explain) 

2. Is there tenure at your institution? Yes N o  Comments- 

If yes,  hat are the criteria used for faculty members to obtain tenure? 

3. Does your department have a written faculty development plan? 
Y e s -  No (if no, proceed to question 6) Comments- 

4. Was this plan proposed and approved by the faculty members in your department? 
Yes No Comments- 

5. Which of the following areas are addressed in the faculty development plan? 
Professional presentations- 
Articles for publication 
Grants 
Teachirig 
Clinical practice 
Comm~~nity activities- 
Other (explain) 

6 Are your faculty members required to apply for grants or seek outside funding support? 
Y e s -  No- Comments- 

7. Which of the following activities are used by your department, on a regular basis, to sup- 
port faculty development? 

-Financial support for continuing education 
- F i n a n c i a l  support to attend professional conferences 
- C o n s u l t a t i v e  support from outside the university 
- C o m p u t e r  services (housed in the department) 

Program for improving teaching skills 
- O t h e r  (listlexplain) 
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